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ABSTRACT : .

The relation of 20 predictor variables to the r
academlc and non-academic self-concepts of 274 six to nine year old
Mexican American migrant children were examined by canonical

° Ccorrelation and canonical variate analysis to determine whether
self-concept was a multi-faceted construct. Academic and non-acadenic

- 'self-concepts were taken from.the Self-Appraisal Inventory: Four sets
of predlctor variables included 11 teacher-rated classroom behaviors
assessed by the’ Devereux Elementary School Behavior Rating Scale, 4.
aspects of attitudes toward school measured by the School Sentiment
Index, age levels), and teacher-rated language capability. The
analysis determined canonical relations accounting for.51% of the
total variance. Correlations between the canonical variates prodnced
- by .the analysis and the original varlablesﬁlead to the conclus1on
that:the first and second variates were due to the relatioms of
academic and non~academic self-concept measures to. the predlctzon
varlables. Canonical variate analysis was also used to describe the
dlfferent,patterns of relations between the-two aspects of
self-concept and the 20 predictors. The validity of inferring
self—concept from classroom behaviors of minority group children was
discussed in relation to the finding that several behaviors usually
considered negative correlates of self-concept measures wvere found to
be pos1t17e correlates in this study. (Anthor/NQ)
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Es and 1:1_on--_acade1_nic§f self-concepts were taken from the .SeIf-AppraisaI Inventory'.

| S
. Abstract . ¢ o S R R

» A . . o ‘ - R e
. '

The relatiods :of 20 pre,dictor variabies.to the academic fand noﬁ-acadehlic'self—

.

5'1-. . N
- e . .

concepts of. 6 to 9 year old ’\Iex1can—Amer1can pupﬂs were exammed by canomcal
correlahon and canomcal var1ate analys1s ‘to determ-‘-e 1f the data supporteé,the
N .uf -t

no.tio'n of self-concept as a multi—faceted construct. Pup1]s stud1ed were 274 -

> . . . o

ch.lldren of m1g'rant farm workers who attended educat1ona1 programs sponsored

' 34 e
A

by 30 local education agenc1es, in Mnchlgan durmg the‘summer of 1972. Academic

B

\ ‘-',,'._

Sor
*

Four sets of predictor variables included (a) eleven teacher-rated classroom, be-

~ s

haviors assessed by the Devereux Elementary Schooi Behavior Rating Scale, (b)

four asnectS-of .attitudFs- toward school meauredbj' the Scho_oi Sentirnent‘Index,
(c) agé’ levels_",' and (d) teacher-rated'language capahility. Two canonical relations

N R .
L3 N . v

: accountmg for 51 ,otof' the total variance were. determined in the analysis (R=". 59 and

‘\)

'se]f—concept ‘seems., warranted. In add1t1on,_ canonical var;ate analysis was used{:.o

L)

. 40) C"orrelatmns between the canoniéal variates produced by the analyS1s and the

-

ongmal vaﬂ@les lead to the- conclus1on that the f1rst and second vanates were due
S . ! ,
to the relat;ons of academlc and non-acadermc self-concept’measures k. the pre—-

~ )
’

d1ctlon var1ab1es. Interpretanon of these % measures of separa.te dlmensmi;s of

LT <
. o

o~

L. "describe the different patterns'of relations between the two aspects o'f self-concept

. and the 20 pred1ctors. . The vahd1ty of 1nferr1ng self-concept from classroom be—

3

haw.ors of mnor1ty group hlldren was- dlscussed in relat1on to the f1nd1ng that
f .

several behav1ors usually thoughgo be negat1ve correlates of self-concept measures

»

' wex;e found to be posmvely correlated in the current study. Ve

“;
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: vseven propertxes of <the construct wh:lch may be used as a gmde in vahdatlon research.

than a decade earher (e g. Crowne and Stephens, 1961- and Wyhe, 1961)' self-con— \ .

‘ : o ‘ - . Self-Concepts .
. L. . . . W . ‘ . T | . . 3 ‘
Correlates of the Academic and Non-Academic . -

. - ‘Self-Concepts of Megcican_—American Pupils , : )

| ’ . . l . . ’. T o ‘ . B : )‘

L Ina recent re{fiew%'f self-conc’ept reSearch, Shavelson; Huber, and Stanton

. - ('1976) c;te the same fundamental lumtatmn that had been 1dent1f1ed in revzews more

J

cept mterpretanons of the measures used in research are based on mimmally

acceptable evidence of construEt validity.~ Shavelson et. al. descrlbe' and give _e:iam—

-~

pfes o'f the conceptual and em 1ncal tasks requlred 1f the 81tuat1on is to be remed1ed. '

-

i .

Accordmg to their view, the development € broadly 1ntegrat1ve worlcmg definition*

’0

' of self-—concept should be followed by research of two kmds a) that wh1ch emp1r1cally

exammes the structure and propernes of self-concept and b) that which exammes the
. ¢ ‘ . *
relatmn of self-concept to other varlables. : _ ' SO .

-

Shavelson et al. offer a workmt, def1mt10n of self-concept wh1ch spec;.fres

N

0
0 \

Self-concept may be described as: organized, mult1-faceted_, h1era.rch1cal,‘ stable,

developmental evaluatwe, drfferentlable (197 6, p. 411) They spec1f1ca'l’ly suggest a '’

multi-faceted, h1erarch1cal model whlch Proposes.two" maJor d1mens1ons of the sel.f-

L 4 L

-~

concept- the academlc self and the non—acadermc se‘lj.m.The non—academ1c self is

-k

hypothesazed to mclude concepts of the soc1al emotxonal and physxcal self (p. 413)

In add1t1on to usmg the1r -worRing defxmt1on to defme a model of self-concept Shavelson

, \

| et.al employed 1t m analyzing data on five commonly used?measures of self—concept

- ;’

‘They conclud_e that.for'four'of' these the'data support the notion of a mult1-faceted .
) C o N | )



(1968) "Structure of Intellect” model of 1ntelIectual func1tomng. T T,

other two.

- _ . T Sel-Concepts

4

construct. More tentatively they suggest that the non-academic self-concept does . . - -

inVolve physical, emotional and social aspects (1976, p. 436);: ‘ ' L

_'Recently reported research by Soares and Soares (Note 1) describes a direct

. attempt to define the dimensions of self-concept. They begin with the ‘assumption tllat' ‘

" inquiry on the structure of intelligence as a helpful departure point.

Soares and Soares propose three niodels'of s‘elf-concept each of which has a

: recogmzable analog in the studr of 'ntelli&ence. a) a O'eneral factor model analogous

) to Spearman s (1927) model of 1ntell1gence in which a "g" factor of self is assumed to’

A v .
be an aspect of the several umque aspects of an 1nd1v1dual self-concept- b) a hlerarch-

o . -
2 "

v-'ical model similar to that proposed by. Shavélson et. al. and analogous to Vernon' s (1965)

;nodél of human abilities; c) a taxonom1c model of the self-concept analqgous to- Gu11ford '

Y . . \

Using the‘Affective Perception Inventory which~yie1d5~ scores oé sei}eral dimen- -

J "sions of the self-concept at several levels of generahty, the_g assessed 688 pup1ls ran-

‘ R <’

domly selected from 12 grades of a suburban school system. Intercgrrelamo‘ns amorf

/ !

various d1men51ons were low and were 1nte,rpreted as suggestmg an 1ndependence of §
N . ﬁ “ )

facets of-the self-_concept_ more consisfent with the t_axonomic model than either of the "

- ° y e . . .
. LY .
. P

<.

".Both the studies reviewed iby ‘Shavelson et.al. and the reseafch recently r'eported

Y

' by.Soares and Seares are limited in the Sense that samplevswofsubjects were mainly r"epé

<

resentative of white, middle class populations. . S
The current study examines the geneer'al hypotlaesis that self-concept’is a multi-

- » 3
s . .
- M .- - ]
. .

P

. { =
- faceted organization of perceptions, beliefs and ideas in the context of the more specific

- problem: For pupils enrolled ih.a summer migrant education program, do age, language
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capabilities, attitudes toward school; and teacher-rated classroom behaviors have

. the same or a different pattern of correlations with two different dimensions of the 4

. e

: L e ’ ' ’ L.
self-concept "academic 'self-concept” and "non-academic self-concept"?

If self-concept is multi-faceted, a canon:ical variate analysis of the relations
betvireen a set. of predictor variables and the two’dimensions of self-coneept should

- - ’ ! . ' .
reveal two canonical variates: one which is highly correlated with academic self-

--concep't ‘and ode .which_ is -highly correlated with non-acadefnic self-concept.

5 . e . . Y
N \ . . ’ I . . . .
. —_ . *7 ; Method
Subjects . - . , SR L . ‘
S “ . \\ L2 /-: N 3 o, _ - . N

6 - -

Puplls studied.in thls research were a sample of, 274 six to nine year olds™

3 - - -

Fl
.~_ v

part1c1pat1n° in a summer schooI procram for« the ch11dren of m1grant farm workers.

s
-0 . - .

- A-str'atified'rando'mly sampling process was used to select 30'classrooms ”from among
B ) e . v \: '
. 'those proposed in twenty-s1x proposals submitted to the Mlgrant Dnnsmn of the Mwhlgan

J-('
v,

\:?
epartment of Educatmn m the spr1nb of 1972. A more deta11ed descr1p1:1on of the
s R \//\

samphng process and other procedures is ava11ab1e in an evaIuatmn .report of those pro—

‘grams (E1szIer and K&rk 1973) - .

- -~

pd Although- 4 total Qf 773 ch11dren spent a day or more in these cIassrooms, onIy
. S o R
pupils for whom teacher ratings of cIassroom behavior were a_v'ailahle were_ included in .
. . 1 . “e . %

the sa’mpIe." The, iustrument used for these.ratings requires observations over a pgriod
. s - - 4 -. 'l" s . * . ) LI .
of time. Pupils who spent less than 15 days in the classroom were not rated and are not-

5y -

‘~ I - :r.

included in thisanalysis. , - : ‘ .
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Self- Concept Measures
. . : ¥ .. . : '
g ' o "Phe two dimensmns of se -concept examined were assessed by scales taken

o

from the. Self-Appraisal Inventory, Primary Level I.0. X., 1970).

T Acadexmc self-conceot was measured by 12 yes/no questions ehciting a pupil'

-

perceptions of his capability in school situationS‘_.-‘ Can you give a good talk in front of

your | class ?'.Are you 2 good reader? Do you forget many things that yoii learn? Is it

/s
r

' easy for you to do things at school") _ ‘ ' -

A}

Non-academic self-concept was measured by 5 yes/no questions ehcﬂllno a pupil's

perceptions of h.imself m general. (Do you like to be who xou are? Do you wxshkyou }

-3 . v

b4

> . . } f 2 . K . -

The items comprising these two sbales were embedded in a 40 item ienstr}me/nt

which inclﬁded ifems elicitinv school attitudes. Reliability es,timates-w'e\re based on’

- ' a sagple of 391 pupils who had repsonded to the mstrument at sometime during their

Sltmmer schqol experience. "K-R 20 coefficients were .40 and 51 for the a;ademic

° v
o and n’on—acadermc self-concept scores respectively. According to Guilford (1954,
4 -

p. 380) the K—R 20 should be con51dered 2 lower bound rehab‘hty estimate whmh may

U

~ not reflect true stability of scores over time. Given the number of 1tems 1n each scale

s

”~

and the nature of the K-R 20 coefficient, the reliability of 'ea_ch of the two scores was

considered to*be acceptable. R o _ | .

. . Predictor Variables

.
)

. Four sets of predictors were mcluded m~the study- teaélzer ratmgs of class-

. '/

o ' réom behav1ors, pupil attitudes toward school age Jle}rels and language capabilities.

% ’ - ~
. - . *

¥
Y
g

were someone else ? " Are you a good child ?) o ' o o

%
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A . - [
\ . Teacher $ratings.” The Devereux Elementary School Behawor Ratmg él:ale

(Spivack and Sw1ft, 1967) was used to provide a profrie of the overt behavior pat

terns of the ch11dren in the migrant education classrooms studied Teacher ratings\ -

© of 47 items are grouped into 11 behavior factors each assessed by 3-5 rf‘ive 1tems.

(Three smgle item scores were mof used \ﬁ this study’)

# The eleven behavior clustexsdescribed by the mstrumenf1 include both pos-

* itive -and negative correlates of school a_chievement according to the authors. These

-

. factors are-J(i) .cla.ssroom disturbance - behavior which is 'active, social (although |

- .
°

.

- inappropriate), and disruptive, (3) m-_gatience - impulsivity and the related absence

)

of reflectwenes when, work is assigned; (3) disreSpect defiance - open disrespect for —-J

B &
- v

or resistence to the school the subject matter being’ taught and-the teacher; (4) .eX-

ternal blame - the mamfegtations of the belief that external circumstances (e. g. the

.teacher, the dif.t'iculty of the task) are the sources of the child’s problems* (5) achieve-

-

ment,an:o‘.etv - the outward diSplay of worry or upset f/ncermng an 1nab1hty to meet .

é

achievement demands in the\school sn:uation- (6) external reliance - mabihty to make

>

. ) ¥
’ f.independent decisions or take action without support and direction of others {(7) com- )

-

prehension - understanding ef-what is being. ta.ughtl anﬁ ability to rec_all' it later or |

~ .
. . . o - S . SR .
apply it;to new situati-o'ns;' {8) inttentive/withdrawn’— tendency to lose dontact with what’

-f‘is goihg on in class; (9) 1rre1evant/re5pons1veness - 1ntruswe, egaggerated ~or un-
7 A ) : \

| truthful verbal reSponses (10) creative mitiative - active pe"sonal mvoIvem‘ént and

. 3 2
motivation to cpntri_bute; to&assroom, learning activities; .2 +-1) need for closeness -

desire to be FHése and offer to do things for the teachers Im\each of these categ?ries,'
. ' : . ! ‘ LN
.’ . s . . . . o . . R . &
higher ratings indicate higher frequencies of occurePce_in ‘the classroom. .For ill

w . . . . { . : "_

,

n

T §~Concepts_~ -
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but comprehension, creative initiative, and need for closeness high scores were

negatiirely correlated with ach&evement and academic performance (Spivaci{ and

Swift, 1967).
G
_ The authors report test-retest reliability coefficiences for each scale

a

ranging from .71 to . &1 w1th a median coeff1c1ent of .87.

Attitudes toward school. Pupil attitudes "toward school were assessed by

23 items taken from the School Sentiment Index, Primary Lervel (I.O.X. , 1970 a).

Items used measured attitudes in four areas: school subjects (Do y'oii like to read ?), ,
) e

structure and chmate of the school (Are adults at your school fr1end1y to children?),
‘

peers (Are other h11dren in your /igs friendly to you'7), and general school senti-

ment (Is school a happy place for to be ?) K—R_ 20 reliability estimates for

’\ these scales were . 66, .26, .40 and .47 respectively. ‘ | ﬂ .
K  Age Levels. . Pupil ages we_re recorded by year to-their’ most recent birthday. ‘
X . . » ’ ‘ p | . . \ . .-
Four pupil age groups 6, 7, 8, and 9~year-olds were studied. i

Ay

' o L Lahguj.ée capablﬂitv., Teachers were asked to classify each of their studtents, .
. into three groups on the basis of their Ianguaae in the classroom§ English speakers '

n

who use only that language in the school. settmg, Envhsh/ Sgamsh bilinguals who use
N .

both 1anguages _and Spanish speakers who use Spamsh almost totaIIy in their com-
5 g . _

LN

munication with teachers, aides and -other pu'pils.b Q
) : ' A . —4 : “ o
Data Collection Procedures . . .
\ . © . 3 N ‘,\f t

i ) ’ ' ,. ‘ .t
The 40 item inventory assessing attitudes toward schoel and self-concept was

administered. by classroom teachers twice during each program, in the first and final .
)week. The length of programs varied, but the typical program lasted six weeks.

1‘/

At . . . - .
. .
’ )
) . -
. » .
. . . -
.

e —_ S g Cancebts—— —— =



. were calculated and variaté scores for two canonical variates were compute_d‘_'_fbrf St

.

o D T e s s P " T"Self-Concepts
. ’ LY 9
All pupils present on the day of testing were given the im{/entory. In the cu,r_rentfv
' "?':s;t,udy, pupil responses to\the second.testidng were g'iven*p;-eferénce arid -ime&_ if L | :
o . - ; - . o ) ..-l “ . __..._'_. C o~
available. R ) - - . IR >
. " The Devereux rati'ngs-were corr‘}ple'ted by the teachers at the end of rhe . T ‘ |
' summer-programs for all pupils who had been in attendancé a minimum of 15 o
. ‘class days. . : | s v ;
- \ > .. . . "v.l ) »,,.Jl-".q ’.__//.'I,
) 'All data forms were mailed by project directors to the Michigan Migrant- * ..
Education Center, Central Mickigan University for scoring and analys_,isl_f‘_lﬁé“m' g
\ data were keypunched and scoring and analysis done by the gniversity Computer -
: * ' s : o B
\~ Center. ' ' L - PR
‘ Data Analysis Procedure ' o . e N
The 1975 version of the SPSS CANCORR program.for canonica_,l_x}'éii'iat"&g._ e
2 . . - i | i . ) ’ ..-. / . . . L .‘v-‘
analysis adapted for use with Univac 1106 was used -in the data analysis. Canonical -- L

correlations between two gata sets, self-concept measures and predictor variables,- =

b k3

- - s
-

each subject. Correlations between the canonical variates and original j_ra?r"iables =

..

. ot . : . R .:
were calculated using the SPSS program for the Pearson: product-morent correlation. ..«

According to Dazflington, Weinberg, and Walberg (1975, p 100) such éor_relati_dﬁs

. e
. h

are more stable thah the canonical weights. In these analyses the categorical vari= . -
. 7 . _ - . 5 N

e SN : TR T
ables of age and language capability were transformed to dummy variables. .-
-~ N ,’:)J | - » . Results : et ' o
N ST R e S
. % Using the canonical variate analysis the study examined the relations of two  ~: : .
dimensions of self concept with twenty predictdr variables. Tables 1and 2 present. -’

. . ‘ ] . - SR
! ey
. . - -
. ° . - .




\\10

s,uiixmarie's of the data on which the analysis was performed. Table 1 presents the means )

,

and standard deviations of each variable in the analysis. In this {énalysis age levels.and

. . * N
language groups are treated as dummy, variables. Means for these variables indicate the '
o . -~ * _ _ .
proportion of the total sample-included in that group. - . . ‘ .
A © Ine-rt Table 1 about here | R

" The correlations of each predictor with each self-concept variable are shown in

\

_ . L . o -
Table 2. Although composiQt'ehscores on attitude and self-concept measures were not in-

"+ cluded in the canonical analysis they are inciuded in the correlational analysis 'repofted

13

in Tablé 2.

v N . " Insert Table 2 about here

e

- N - . : « . >
The primary goal of analysis was to find the canonical correlation among 'th“igre-
LY . : .

- dictors and the two self-concéept variables. Table 3 summarizes the results of canonical

S
-

A

\

correlatién analysié. - Two car}onic’al relations :re described by coefficiencts of .59 and

N— » Py

: : <40 respiectivély. Two independent relations of p:edictor- variables with self-concept seem

" required to describe the data. The:first relation accounts for 35 percent of total variance,.

-

e s_}_ightlj moge than tmct—.( the amount accounted for by tze second relation. -
R N g - / . K
L .- . : . . . ) b -
L : Insert Table 3 about here
i".‘._ _._f“ o N ’ . ! ) .
~ The correlations of canonical variates\with each of the original vagiables is pre-
_‘ “.o- ) . ) . ) . ﬁ . . . \g‘ A .

' "nﬂg"'én"ted{iﬁ Table 4. The first canonical variate correlates highlj with academic self-concept
T i - . . Fl . .

v

(r=.9716) and‘modéraf_ely with non—academic self-concept (r=-5739) The second variate

L

S~

el

e

. ‘ééﬁélateé high}jf with non-academic self—coricept (r.=. 8496) and slightllv negatively with
Wi ’ B . L : S N - : s T

=;f;§§adgmic'_seH§00qg_épt (r'=‘.-'-.182.4).. The canonical correlations appear to describe separate

Lu 2 .. . - .
_:._ " ._‘- . 2 .- » - o . - ﬂ T vhes

—»-h—----'----‘—L---—-—~-—~,—~~--\~——° e \A~--—~~-~-——————--——;-, S & '—“““‘Self-Concepts*,‘“"!;‘““ -
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. ) : , 11 s

t i | . [} » . ’ \B
dimensions of self-concept. " ' ‘ -
- ) .

/ o "« Insert Table 4 about here
H . ~ Tt ' - . . ) .
Further examination of the pattérn of correlations between the original vari-
- . "; . .

ables and the canonical variates reveals patterns which help claxgify the nature of the
\i‘ N - -

academic and ton-academic self-concept. |
\ . -—

”

The firs‘t\ canonical variate, in addition to correlatjng highly with academic self-

concept, correlaies positively with each of the following: () pupﬂ attitudes toward school

. (particula'rly_attitud‘es toward school .subje_cts)'; (b) teacher ratings of behavior which em- -

phasize the pupil's motivation and classroom involvement, ability to understand, remem-

ber and apply what is being taught, the tendency to blarne'\out'sidae forces for problems, a
. . i ' - oL : oo .
tendency to be worried or display upset about schoo‘l work, and the somewhat contradictory

tendencies to be openly defiant and to need closeness'to the teacher; and (c) the tendencya

" to be bilingual in language functioning. This variate has negative correlations with teacher-

rated tendencies to be inattentive or withdrawn, to.rely on others for dirhéction, to be
- N . - ‘ .

impatient;and to create classroom disruptio’ns, as well as with the tendency to be & 6-year

. .
LA .
. . &

old. e o - o )

oA
R

~ to aftitudes toward ‘school subjects and a tendency to be a 6-year old.,'

-

The sec_ond.canonical‘variate‘_, in addition to correlating highly with non-academic

v

. self—concept, is positively correlated, with .the fdllowing vhriables: (a) pupil attitudes'which

emphasme peer relat1ons, ()] teacher ratings which include the following behavmral ten-

b ' ' Self-Concepts_

denc1es. to rely on others for dlrectlon, to worry about ab1hty to dog.":chool work to blame

others for problems to be 1nattent1ve and withdrawn, and to make irrelevant and intrusive

verbal comments, and (c) the tendency to be a 7—year old This variate is negatwely related :

Y

o

. -

< .

- -
»

.-‘ . N L ) . R '- .
. V4 - . - . . mJ .
: .. . 12, :
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two canomcal vanates are reuq1red to*explam the relatmns of 20: pred’

' Self-Cdgcept R

N ) ' ‘ *_ ‘- ) ) R ) : ' S ~( . - . ’ ' -- E ’ v 12 . ‘t-”: S
e e ‘ )'f"'.'.e.. T, e S . SR -
3 .r . . oA '\ Toom . ) ) ot . - ‘.' . . .._ o
co N . f’ . ST § 0
B Correlates of the academlc and ..on—academlc self-concept (as represented by the
‘ . ~ - ) - 1; ) ) } : '\ ‘ ;‘ v .- N -
f1rst and second va"1ates reSpect1vely) are schem:atrcally re@sented 1n Figurel. ™~ .
. « L “'\- L. " Qo ! B '-?z'
'ﬂ ) ) . .1 L ,'?,‘_1 . . N e ) - tal
- : : Insert- f1gure 1 about here . - v - " e
- 5 . “._.' . : i 1 . ] ~ . '; . » “. . - . . . P ..v'l .
S . : - o Lo o i : o &
2 . Diseussion - = . o o T .
- N X g e . e « l‘ ik

‘ Two s’eparate.dimension‘s of self-concept‘ of Me}dcan-Americ;aﬁ elementar§ school -

pup1ls were 1dent1f1ed 1n th15 study by usmg canomcal correlatmn analy51s to 'show that

or vanables thh

H

. two measures -of sel_f-.concept. The f1rst canonical variate c_orrel_ated primarily with aca- .

demic selt'-concept and the second 'primarily'vvfth non-acar"d'emic self-concept. , Consféquent#

- "\ N

' ly, the data support the vahd1ty of the not10n that self-concept is mult1-faceted (Shavelson

et. al. s 1976)
The fact that "non-academ.ic ’self-con'cept correlated both with the. first and second

vanates (although conS1derably less strongly with: the fn-st than the’ second) suggests a’

level of dependence among aSpects of the self—concept which would be more con31stent

with a hiera‘.rchial-model than 4 taxonomic model, ‘thus conﬂicting with the *recent research
: »

',..- « . » . ; B . . R

ofSoares and Soares (Note 1). X AU ST e

- ) - . ) . - B 4

Several factors d1st1n°'u1sh between the two aSpects of the self-concept. Aca— .

- RS

' demic 's'ett"—concept is"corre'lated positive‘ly, with pupil a-ttitudes toward several aspects-

Y ;

of school partxcularly school subjects, and with teacher ratmgs of pup1l ab1l1ty to

:7

' comprehend remember and- use what is bem,:, tauvht as well as, pup1l motwanon level

- . °

Non-acaiermc self’ 1s necratwely correlated w1th pup11 attltudes toward school

subjects and school: in general and pos1t1ve1y correlated w1th attltudes toward peers. L

s

P -, . . ‘. .
, .
.
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- In addmou, pup1ls with high scores on the canomcal var1ate wh1ch correlated ‘h1ghest

i; . " o ' ~ .
'Wlth uon-acade:mc self- coucept also’score h1gh on teacher ratmgs pf extefnal 'rellauce,
.- . . ) . i 3 ¢ . ’ 7 - | -~ . . ,
. matteutweuess, unpat1euce apd\ irrelevapt responsweness. o, e -
L - & - LA : - ’ e ot

) . Intaddmon, ghe academ1c and uou-academ1c self-cOucept of Mex1cau-Amer;cau -

N . -

v
~

pupﬂs share fé:ee pos1t1ve correlates wh1ch are uuexpected' teachgr -rated teudeuc1es
J -

’ >

: for their pupﬂs,,to be openly dlsreSpectful deflant, or res1staut to school author1ty, to R

S . /( . .. _ .
. express beliefs ‘%at ‘external cucumstauces are the cause of problerns aud to show up-

e .‘:

| ” | :
set or worry about being unable to meet the demauds of ,school.

~

In larely white, middle class populations represented by the normative samples’
(Spivack and Swift, 1967) these char;acteristics_ are seen to be negative correlates of--
. . . B ) . | . - . . . -

~
o

achievement and achievement-relat,’ed beliefs and attitudes. It is possible that tlefiance.

. L . .

and external blame are indicators of positive s€lf-concept in minority group children
h ' C ~. .;: . . <

- N B -?ﬁ )
‘because these characteristics reflect the refusal to accept a status of inferiority pro- - .

poseci by _the' social order. Taken in combination with the need to achieve as reflected RS
L : . . . A, -

. P . . : . . 5 "@
o

in achievement anXiety, these'characteristics portray a reaIistic rebelliousuess. That - b

.

2

Mex1cau-Amer1cau pupils tend to dlspla.y these character1st1cs increasingly w1th more .
: 4 . ’

-

) pos1t1ve acadernlc and nou—academ1c self-concepts suggests the complexn:y mvo@ved in

!tudymg self- concept and in applymg self-coucept research.- Wh11e the structures of the

. T «self-coucepts of rnmor1ty group and uou-mmonty group pUplls may be similar, i. e., the
. a2 . N ;
same. dirheusmus may be saheut, the behav1ora1 correlates m the classroom mayﬂ'dlffer . .

-

3

-cons1derab1y\ Teachers aud pyschologlsts attempting to infer the self-concepts of Mex1cau-
. rA
_ Amencau pupﬂs from classroon:t behav1ors which they know to be pos 1t1ve1y or uegat1vely

assoc1ated with self-coucept in whlte rmddle class. pup11s W111 be serlously m1s1ed

T -
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"self-concept as an important, cIassroom var1ab1e\ educat10na1 practloners,\ whether o

’ -
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Under ‘these mrcumstances the prpfessmnal is mare likely, for example, to wew,the .
. . Y oy -
omplamt, self-effacmcr chdd as the one vnth the more pos1tv1e self—concept.
. - ,/ . . N . , *

P . - . P L,

“w-

etical posmons that a mit to complex1ty The study of self-c,oncept as a mult1—dlm-

~— Y « .
. < .

ens1ona1 tra1t is an 1mportant step in th1s d].rect1on. In the1r attempts to use pup11

- . B

[ .
a

. . . N~
teacher, pnnmpal, counselor, or school psyoholocust must avo1d quxek and easy in-

» . =

; ?
ferences from observable clas'Sroom behav1ors, part1cu1ar1y when vrorkmg with mmor1ty

. F &
- * - N

group or culturally dtfferent ch11d The ava11abxhty of low mference measurement /‘

teohmques S1m11ar to those avaﬂable through the Instrucnon ObJectwes Exchanc'e is

- N L

. ’ . . N .
an important advantabe for school pract1oners. N o -, C \
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